PCER emerges with nine doable 
reform proposals
    
    After 13 grueling months of extensive review of past education studies and plans, specifically the EDCOM, the Medium Term Philippine Development Plan (MTPDP 1999-2004), Philippines Education Sector Study (1998) and `Education for All' Assessments (EFA 2000), among others; marathon meetings and workshops; and consultations with key persons in the system, the Presidential Commission on Educational Reform (PCER) has identified nine (9) recommendations, seen as ripe for reform.   The reform proposals were formulated based on the clustered priority areas of concern as specified in Executive Order 46 dated 07 December 1998, later on conflated into six (6), as follows:  financing; governance; information technology, science, math and other technologies; medium of instruction; quality assurance; and teacher development and welfare.

    In no particular order of priority or chronology of presentation, following are the nine (9) reform proposals which are deemed as doable, implementable and budget-feasible:
	
	•  
	Establishment of the National Coordinating Council for Education (NCCE)
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	    The trifocalization of the education sector into DECS, CHED, and TESDA in 1992 has allowed the departments concerned to focus more sharply on their respective mandates.  Over time, however, a growing need has been felt  for greater coordination among departments.  A proposal is to create the National Coordinating Council of Education (NCCE).  The time is ripe for such a body to be formed in order to resolve trans-subsectoral concerns e.g. as an assessment mechanism and articulation between levels, and a more harmonized approach to total education planning and resource allocation. Lately, the three bodies mentioned have been meeting informally to address concerns that have surfaced, e.g., "possibilities of overlapping, duplicating, disjointed plans and policies, priorities and concerns, as the case may be."   A draft of the relevant Executive Order has been made.
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	•  
	Rationalization, within a Moratorium Period, of the Creation and Conversion, of State Universities and Colleges 
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	      A memorandum from the President of the Republic of the Philippines acknowledging PCER's recommendation to enforce the moratorium as above was issued on October 7, 1999.  That memorandum addressed to the CHED Chairman states that the current administration `will not in any way support the creation of new SUCs and the conversion/ upgrading of existing state colleges into universities."  A moratorium on the establishment of new branches/extensions of existing SUCs will likewise be supported.  Within the Moratorium period the following will be implemented:
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	1.    Work with legislature to enforce and maintain the moratorium initiated by President Estrada on the creation and conversion of new state colleges or universities and satellite campuses.  This moratorium will be in force until such time as a rationalization plan and guidelines for creation and conversion of state colleges can be endorsed to Congress and officially enacted into law by them.
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	2.    Activate and strengthen the task force created by CHED to study the rationalization of higher education programs to make the system more coherent.  Representatives from both Houses of Congress (Senate and House Committees on Education), NEDA, DBM and SUCs, among others, should constitute this task force.  The review should be completed and ready for presentation to Congress within two years of the acceptance of this recommendation.
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	3.    The task force will have to consider the following activities in the formulation of the plan.
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	a.    Delineation of the functions of PHEIs towards the complementation of programs and course offerings with their private counterparts, among others;
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	b.    Review earlier studies, guidelines, and efforts at rationalization by DECS, the National Board of Education, and by CHED;


        c.    Conduct of a baseline study of PHEIs;
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	d.    Development of an MIS in CHED that will serve as basis for the formulation of policies;
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	e.    Review of enabling instruments and charters of PHEIs to address all     technical inconsistencies and serve as basis for proposed legislation;


	[image: image11.png]



	f.    Development of a model for the rationalization of PHEIs that accounts for best practices in other countries;
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	g.    Formulation of a strategic action and investment plan for the restructuring of PHEIs; and 
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	h.    Review of the PHEI system of governance and the re-engineering of the CHED into an authority for strategic development; of empowering CHED further.
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	i.      Supervision and monitoring of the proposed reorientation of the premises for financing higher education, as contained in the proposal following this one.
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	4.    Introduce the proposed scheme for reorienting the premises for financing higher education as contained in the following proposal, including a fixed budget for personnel services and operating expenses from DBM,  increasing the budget for student assistance from DBM, and schemes for increasing revenue, including the raising of tuition fees.  Monitor, adjust and amend the scheme, learning from the experience of its implementation.
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	5.    Finalize a rationalization plan for public higher education.  Establish within it the guidelines for the creation, conversion, expansion, privatization, merging, or phasing out of State Universities and Colleges.
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	6.    Submit plan and guidelines to the President and to Congress for appropriate executive and legislative action.
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	7.    Upon approval of Congress of the necessary legislation, end the moratorium and apply the guidelines on existing requests for creation or conversion.  Apply also the guidelines for merging, phasing out, and privatization to streamline and rationalize the existing network of SUCs.
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	    If feasible, the concept and the process of rationalization of institutions might also be applied to the vocational/technical education sector.
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	•  
	Re-orienting the Premises for Financing Higher Education
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	      The use of the large allocations of the government budget for public higher education is perceived to be inefficient and equitable.  Budgets are allocated to state colleges and universities on the basis of incremental expenditures, without much regard for the basic rationale by which these institutions were established.  Clearly the rationalization must be based on a system of financing these institutions which reflect fulfillment of student demand, equity of access, and program considerations, as well as greater accountability and efficiency. Following reform measures and implementation strategies are being recommended for adoption by the government to restructure the financing mechanism for existing state colleges and universities:
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	A.    Establish a 3-line budget support system (Personal Services, MOOE and Student Assistance) for SUCs.
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	1.    The national government will maintain and establish, on the basis of current expenditures, the same support subsidy for PS and MOOE to each SUC for a period of five years, say within 2001-2006.
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	a.    During this period, the PS line will increase only as required by standard salary and cost of living increases as decided by the national government.  No additional plantilla positions will be created.  However, revenue generated by the SUC from any other source can be used to hire contractual non-plantilla positions as scales determined by them, and may also use their additional revenue for salary supplements and other incentive schemes for plantilla position holders.
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	b.    During this period, the MOOE budget line will go down in direct proportion to the PS budget slowly going up because of salary increases.  The remainder of the MOOE budget required to continue or expand operation will have to come from revenue generated from other sources.
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	c.    All capital and development budget requirements will have to be raised entirely from revenues generated outside of the DBM SUC support mechanism.
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	2.    In addition to the fixed support subsidy over the next five years, the DBM will establish a third budget line for Student Assistance.
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	a.    In the first year, an additional amount equivalent to 10% of the combined PS and MOOE budget will be allocated to the Student Assistance Budget line.  This will be used entirely to enable students via scholarship, voucher, loan or other schemes to absorb significantly higher tuition fees (at least for those entering in the first year) to be concurrently established.
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	b.    In the second year, the Student Assistance Budget line will be doubled, enabling gradual introduction of an even higher tuition structure to be put into place with expanded scholarships.  Gradually the scholarship/voucher/ assistance schemes will be based more and more on need or parents' income, so that equity of access is assured for those capable of pursuing higher degrees.


	[image: image31.png]



	c.    In the third, fourth, and fifth years, the Student Assistance  Budget will continue to be proportionately increased, as tuition fees begin to approximate costs, students continue to have access through generous student assistance, and the institution increases its tuition revenue to cover more and more salary supplements, MOOE requirements, and capital outlays.
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	B.  Institutionalize in each SUC a Scheme of Cost Recovery and Maximum  Utilization of Assets to augment their operating and capital outlay budgets.
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	1.    Increase tuition and other school fees to a more realistic level.  This will be supported by a corresponding adequate amount of student assistance available, either to all students equally, or eventually to students depending upon family income, using the same principles as the UP socialized tuition fee scheme for example, where students coming from financially-capable families shall pay the  larger share of the  cost or tuition structure.      
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	[image: image35.png]



	2.    Prepare and implement business or development plans relative to the use of idle lands and properties; where feasible, this can be done in partnership with the private sector.  Alternatively contracts can be entered into with individuals or institutions competent in business. This scheme will enable the presidents of SUCs to focus on their basic function, which is to educate and not to do business.
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	3.    Explore other means of generating revenue, either agriculturally or industrially, or enterpreneurially, in line with existing resources and capabilities of the institution.
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	4.    Systematize fund raising activities (both on an ongoing basis and via special events) and the seeking of donor support, locally, nationally, and internationally, from the corporate sector, alumni, institutions and individuals.  Funds raised can be for general support, or specific projects or departments, or particular capital outlay priorities.
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	5.    Seek funding from the LGU-IRA to help SUCs finance the studies of students in their respective locality, provided local government support is not secured as the expense of taking away from basic education.


	[image: image39.png]



	 


	[image: image40.png]



	•  
	Establishment of a One-Year Pre-Baccalaureate System
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	      Decreasing NCEE (now NSAT) scores, deteriorating mathematical ability and low achievement/scholastic levels, on the whole, have been attributed to inadequate schooling at the basic education level.  The ten-year pre-college preparation has appeared to be inadequate either for higher education or work.  To address this problem, one of the recommendations of PCER is to propose a bridging year between high school and college.  A national testing instrument will be proposed, to serve as a determinant of whether a student needs to undergo the pre-baccalaureate scheme in order to equip him/her well enough to undertake more challenging university work.  The Commission stressed that unlike NCEE, the proposed testing instrument will not be a hindering factor to a student's dream of pursuing a college degree. 
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	        The scheme will not apply to short courses, but institutions may voluntarily administer corresponding equivalency tests for higher level technical courses, if they deem it appropriate. With the pre-baccalaureate system, in addition to being fairer to technical vocational education, it is flexible such that those who could or would not opt to undertake pre-baccalaureate courses, will still have a choice to take tech voc courses which could be considered/credited by means of an equivalency test as a preparatory course to higher degree technical courses, e.g., engineering, etc. 
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	        Further, the scheme is meant to be a learning assistance package, which will include foundation or pre-requisite courses consisting of a minimum of 36 units and a maximum of 42 units with core courses in language, science and mathematics.  Prior to the implementation of the pre-baccalaureate scheme, an articulation of curriculum will be done by CHED, DECS and TESDA to avoid repetitive teaching of course contents. 
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	        The Commission on Higher Education (CHED) shall have the responsibility of monitoring the proposed pre-baccalaureate scheme including the monitoring of its implementation.  Assuming that CHED has adequately designed and prepared for the program, and the higher education institutions have been adequately informed and subsequently have prepared their courses and implementation mechanisms, and the standardized assessment and placement instruments have been finalized and pilot tested, the pre-baccalaureate scheme will take effect, hopefully in school year 2001-2002. 
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	•  
	Faculty Development at the Tertiary Level
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	            The proposal aims to enhance faculty's capability by encouraging them to complete at least a master's  in their respective areas of specialization.
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	          Efforts will be directed towards increasing the number of tertiary-level teachers who possess a Master's degree (at present only 33% out of 80,000 have such a degree).  An increment of 37% is desired for the master's degree holders.  By so doing, it is hoped that the level of teaching and research capabilities will be raised specifically in the following areas: Science, Mathematics, Engineering and Information Technology, Business and Management, English, Social Sciences, History and Values Education.
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	        To achieve the above target, CHED will identify the schools and programs that will form the network to implement the faculty development program.  A consortia within the network will also be encouraged to widen the reach of various master's/doctoral programs. COEs and CODs will be commissioned to become program providers, e.g. development of modules for master's programs, which may be either thesis or non-thesis, full-time or part-time study, conveniently scheduled on weekends and vacation breaks.   The scheme is expected to reach teachers in the different regions. Cross-registration will also be encouraged.
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	•  
	Strengthening Teacher Competencies at the Basic Education Level
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	Envisioning a quintessential teacher imbued with a passion for academic excellence, highest standards of values and virtues, and at the same time abreast with the global changes around him/her, PCER recommends the implementation of Project TEACH or Teacher Empowerment to Achieve Competence and Humaneness.  With the objective of strengthening competencies of teachers who are already in the field (in-service level), the project aims to develop the teacher as:
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	1.    an IT teacher, who is adept at using new learning 
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	    technologies as a means of enhancing the teaching-        learning process,
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	2.    a reading teacher,
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	3.    a critical/analytical and creative thinker, and
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	4.    a values education teacher imbued with the ideals of         integrity, honesty and patriotism and the like.
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	    Serving as unifying framework of Project TEACH are the following integrated key ideas:
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	1.    Every teacher must be a reading teacher. S/he must be a values education teacher as well and one that is a critical/analytical and creative thinker herself/himself.  S/he must be aware of how to use IT as an effective tool for the teaching and learning process.
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	Teachers must be so trained as to possess these qualities.
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	2. In-service training (INSET) programs must be research-based, implying that means must be exerted to ensure that there is an empirical basis for designing a particular training program, e.g., doing a Technical Needs Analysis (TNA).  Although this is assumed to be a basic concern, in reality, this is not always done.
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	3. INSET programs must be supportive of efforts towards achieving  'decentralization.'  Such programs could be under the care and supervision of each of the 143 Schools Division Superintendents across the country; thus training could be carried out simultaneously.
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	4. As regards budget, in addition to the 5% of the Maintenance and Other Operating Expenses (MOOE) which by tradition is earmarked for INSET programs, it will be left to the discretion of the Regional Directors (RDs) and Superintendents to determine what training packages they can do given their limited budget.  Likewise, other funding sources will have to be identified, both at the operating level of the divisions, and at a central coordination and monitoring level.  
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	5. Engaging in a tie-up with the National Educators Academy of the Philippines (NEAP) and with existing Teacher Education Institutions (TEIs) and Centers of Excellence (COEs) is expected.
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	6. The training programs will focus on the four KRAs and will be designed to reach out in stages, according to the readiness of particular divisions to launch this, until the total target of 419,954 public school teachers all over the country.  Private school teachers will be encouraged to participate and attend these training sessions as well.
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	    To effectively implement Project TEACH, the following are the proposed strategies to be done in four (4) phases:


	[image: image66.png]



	1st Phase 
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	A.        The Teacher Education Council or TEC will be commissioned to carry out the proposed Project TEACH. It is envisioned that TEACH will be its flagship project.  The TEC will immediately build on past efforts to identify capable teacher training institutions and set criteria to choose COEs/CODs for teacher education that have expertise in any or all of the four KRAs.  In line with this, TEC would be given the following additional functions: 
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	a.    Set policies, criteria and guidelines executed through memos and other means to ensure the efficient and smooth operation of project TEACH.
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	b.    Draw up innovative funding schemes to further advance the development/implementation of Project TEACH.
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	c.    Facilitate the provision of financial and human resource support.
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	B.      TEC will formulate the criteria for the selection of INSET curriculum prototypes.
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	C.    The superintendents in 143 schools divisions will conduct a needs-based assessment.  Results of this will be considered in the choice of a prototype suitable to a particular region/division/district.
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	D.      TEC will gather prototypes of on-going training programs in any of the 4 KRAs from all COEs and CODs.  The use of instructional technology and distance education modules in these prototypes will be encouraged.  From the gathered data, the TEC, together with the 143 Schools Division Superintendents, the 18 COEs, 3 CODs and experts, will choose a few prototypes, preferably those that are two-pronged.  The first prong will integrate the 3 KRAs namely: 1) reading/comprehension, 2) critical/analytical and creative thinker, and 3) Values Education.  The second will be concentrated on using new learning technologies. 
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	2nd Phase
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	A.  The prototypes will then be pilot tested in the COEs of the 16 regions with 40 teachers (20 for elementary and 20 for high school public and private) per region. 
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	B. Results of the pilot test will be evaluated to further modify/improve the prototype based on feedback from the teacher-participants through consultations and interactions.
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	3rd Phase (The First Cycle of the INSET Program)
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	A.    Project TEACH will then be launched on a nationwide basis, starting with those divisions that have identified the necessary financial resources, the target teachers' clusters, the cooperating COEs and TEIs, and the most appropriate prototypes on the basis of their needs analysis.
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	         Activities and Timetable for Project TEACH


	Activity
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1.COEs and CODs, as Level 1 Core Trainors, will commence training of TEIs that will 
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      eventually become Level 2 core trainors.
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2. The TEIs, as Level 2 Core Trainors, will then begin training of Districts, which will eventually become Level 3 Core Trainors.
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3. Districts will then train public and private school teachers in Level 3 of Project TEACH.

	Timetable

Semestral break
SY 2001-2002


Summer 2002
(first two weeks of April)


Summer 2002
(first three weeks of
May)
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	4th Phase
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	      As in the first cycle of Project TEACH, Levels 2 and 3 training will again take place, to be held during semestral breaks and summer breaks of schools, respectively, for two cycles ending in year 2004.  Divisions that were not ready to start implementation during the third phase may start their implementation in this phase, benefiting from the lessons learned from the experience of the first batch of divisions.
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	    Project TEACH is principally an in-service training program.  Although not an integral part of the project itself, it is hoped that pre-service teacher training or education will nevertheless also be influenced by the principal goals and methodologies of this project.  The involvement of CODs and TEIs should result in their review of their own teacher education curricula to strengthen their content in the four KRAs, and to use more and more the pedagogies and technologies of instructional technology.
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	•  
	Expanding the Options for Medium of Instruction in Grade I through the Use of the Regional Lingua Franca or the Vernacular
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	      The linguistic diversity of the Philippines should be a cause to unify the country; however, it is itself the cause of difficulty in achieving unification.  Various sources of heterogeneity characterize the Philippine multilingual situation, as they do other nations.  These are ethnic, linguistic and cultural diversity, different levels of economic development, different social structures, availability and quality of education, etc. Mixed with issues of nationalism/nationhood and economic development, the language situation in the country has become complex.  
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	      There are at least 100 vernacular languages in the Philippines. It is not practicable to adopt all of them as the medium of instruction in localities where they are spoken and used until they are ready for the purpose, i.e., at least if there are qualified teachers and quality instructional materials.  The Local Government Units (LGU's) and the Indigenous Cultural Communities (ICC's) of other ethno-linguistic areas could be encouraged to carry out programs and projects such that they could develop the necessary resources to be able to implement vernacular teaching in the primary grades in their respective areas.  Vernacularization will support the goal of functional literacy in marginal Philippine communities (Castillo and Ruda 1994). 
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	    Pushing for vernacular use in the primary grades, at least, in Grade I, seems the practical thing to do.  UNESCO's stand in favor of the use of Mother Tongue instruction is worth mentioning.  UNESCO Regional Director for Asia Victor Ordoñez (1998) has stated that "it is part of our [UNESCO's] task to protect and celebrate the diversity … between cultures and not homogenize it to the point that we lose our individual identities." UNESCO has been known to be a staunch supporter of the idea of developing functional literacy through the vernacular.  
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	    As early as the 1930's, there already were attempts at pushing for vernacular use (by Gov. George Butte).  He was of the belief that the literate would be better citizens since they would know more about their duties and responsibilities and would get better acquainted with the community problems.  The vernacular was the language that, to him, would ensure the development of literacy.  
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	    The Philippine Community School Movement and the Vernacular experiments in Iloilo in the early 1950's, are but some of the Philippine studies whose results favored the use of vernacular instruction in the primary grades.
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	    Language has been closely linked to economic development.  It will be recalled how progressive nations, like Japan, now realize the value of learning English, the acknowledged language of world trade.  Indonesia had also had to choose as its national language one, which was not spoken natively by even at least 10% of its population.  The choice of Bahasa Malay was one based on `economic realities'; at the time, this language was used in the commerce and trade between Indonesia and Malaysia.
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	      Recognition of the economic, cognitive and social advantage of bilingualism/multilingualism further supports the continued push for bilingual/ multilingual education. These are advantages denied to the minority students who are forced by circumstances to abandon their first language as they learn a second. (Arias and Casanova 1993). 
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	      The foregoing provide a strong rationale for the proposed recommendation regarding the medium of instruction in the Philippines.  Following are the PCER's recommended reforms.
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	•  
	Continued Implementation of the Bilingual Education Policy (BEP)
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	        The Bilingual Education Curriculum prescribed by the Department of Education, Culture and Sports (DECS) shall be the minimum standard to be followed by all schools.  However, they can adopt a mix of more Filipino and or English depending on the capabilities and needs of students.
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	•  
	Expanding the Options for the Medium of Instruction for the First Grade
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	    In order to facilitate learning, it is proposed that the following reforms in the medium of instruction (MOI) for basic education be implemented:
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	a.    Where applicable, i.e. where there exists a strong support system, use the regional lingua franca or vernacular as MOI for grade 1. English and Filipino shall be taught as separate subjects.
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	A strong support system for the use of a regional lingua franca or vernacular implies the existence of the following conditions:


	[image: image105.png]



	•  
	Prepared teachers:  Teacher education institutions should have curricular programs to educate future teachers in the use of a regional lingua franca or the vernacular in teaching;
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	•  
	Tested teaching materials:  Development, education and training of a cadre of writers or instructional materials in the regional lingua franca or vernacular and consequent writing and pilot testing of such materials; and
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	•  
	Logistical support:  Continuous financial support for the program and administrative monitoring of its implementation.
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	b.    For Grade 2 and up, the BEP will be applied, i.e. the subjects Science and Mathematics will be taught in English, with the rest of the courses to be taught in Filipino. However, Science and Mathematics may be taught in Filipino provided that there will be strong support for the writing of instructional materials in Filipino and intense training of Science and Mathematics teachers in Filipino.
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	     English will continue to be taught as a separate subject in all  grades.
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	c.    Languages, including Regional Linguae Francae (RLF) that already have initial instructional/reading materials may be used as MOI to develop basic literacy.
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	           Successful implementation of the above proposal will require the fulfillment of the following conditions: 
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	1.  The Department of Education should issue a Memorandum Order re-affirming the bilingual education policy but introducing the use of the regional lingua franca or vernacular in Grade One and in literacy programmes, when necessary conditions are in place.  It should in addition draw up a strategic master plan and proposed implementation scheme for the guidance of divisions and language groups, particularly those in the non-Tagalog areas.  Orientation and training sessions will have to be conducted at all levels of the DECS hierarchy.
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	2.  The timing and speed of implementation will depend upon the capability, initiative, and readiness of each division or cluster of divisions comprising a language group. Each division/cluster will have to plan and implement a comprehensive program which will include the development and testing of materials and the training of Grade One teachers, literacy workers and supervisors involved.  Local government units (LGUs) and the Indigenous Cultural Community Councils (ICCs) of ethno-linguistic groups could be encouraged to collaborate and provide resources for this effort.  Not all of the  over 100 vernacular languages in the Philippines will be quickly ready to be adopted in schools, although vernacularization will support the goal of functional literacy in marginal Philippine communities (Castillo and Ruda 1994).   Once the division/cluster is ready, it should inform DECS who, upon assessing its readiness, will then officially authorize the implementation of the change.
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	3.   In the meantime, the central office at DECS could set up a monitoring and support system to assist divisions interested in a rapid implementation of the policy.  The creation of a separate agency, which would only bloat the bureaucracy and budgetary requirements, is not necessary.
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	    A separate budgetary allocation, which may have to become a regular allocation in succeeding annual budgets, is however necessary to support the necessary aspects of preparation for implementation.  Both the DBM process and other local, national, and international sources of possible funding should be thoroughly explored.  Such a budget is seen to provide for the following:
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	•  
	A fund should be available to which divisions/language groups can apply to finance  (a) the development and testing, and eventual periodic revision, of instructional materials in the lingua franca or vernacular, (b) the training of Grade One teachers, literacy workers, and supervisors involved, and (c) the monitoring and evaluation of the pilot test phase and the full implementation phase of the program.
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	•  
	A central office for information dissemination to generate and maintain public and media support for the policy change.
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	•  
	An evaluation mechanism to undertake periodic evaluation of student retention and progress, including impact of the policy change on the student proficiency in English and Filipino.  Teachers, principals, division supervisors, school superintendents and DECS regional directors should be included in this evaluation system.
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	•  
	Resources to conduct orientation and training sessions for DECS administrators at all levels, and for teacher training institutions.
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	•  
	Establishment of the National Educational Evaluation and Testing System (NEETS)
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	           Establishing a unified testing system is the goal of this proposal.  Recognizing the importance of assessment results as a source of a core of decisions on crucial items like curricular reforms, refocusing educational philosophy, new directions and the like, the Commission felt that putting all assessment efforts under a common strand will ensure more effective dissemination and utilization of educational assessment and evaluation results.  Hence, the establishment of the NEETS.
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	        The NEETS will take care of assessment in all levels i.e., basic education, post secondary technical and vocational education and tertiary education.  It shall concern itself with the following activities:
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	•  
	The development of other types of assessment tools for different purposes (apart from assessment tools in the nature of NEAT and NSAT) e.g., other types of aptitude tests, personality tests, intelligence tests, placement tests, diagnostic tests.
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	•  
	The evaluation of basic education such that it will provide worthy inputs to tertiary education.  For example, evaluation information will be used for (selective) admission or placement purposes.  The evaluation results will likewise yield feedback information to the bureaus responsible for basic education.
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	•  
	The conduct of research on areas that bear on assessment of student learning and teaching and development of database in all levels.
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	•  
	Assistance to schools, upon their request, in developing their capability to assess and evaluate students. 
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	•  
	Establishing Common Standard for Accreditation per Discipline
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	      Four (4) groups perform accreditation programs: PAASCU (Philippine Accrediting Association of Schools, Colleges and Universities); PACUCOA (Philippine Association of Colleges and Universities-Commission on Accreditation); ACSC-AA (Association of Christian Schools and Colleges Accrediting Agency); and AACCUP (Accrediting Agency of Chartered Colleges and Universities in the Philippines).  Their clientele are as follows: PAASCU, the Catholic schools; PACUCOA, the non-sectarian schools; ACSC-AA, the non-Catholic schools; and AACCUP, the public higher institutions, i.e., the state universities and colleges.  They, except AACCUP, have now since 1977, been federated under FAAP (Federation of Accrediting Agencies in the Philippines, a non-stock, non-profit, and non-governmental organization designed to upgrade the quality of education through accreditation.  AACCUP has joined FAAP only since 1995. 


	[image: image129.png]



	      Owing to charges of "forum shopping," and the clamor for private sector involvement in accreditation, especially for the fields of Information Technology and Engineering, it is proposed that the present accreditation system be rationalized, thus:
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	a.    There should be a cooperative re-structuring such that a common set of accreditation standards, criteria and procedures will be adopted for each particular program for all schools.  The focus of the accreditation will be programs, not whole schools.
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	b.    Industry and business professionals, especially in Information    Technology and Engineering shall be included in the development and implementation of accreditation standards and programs.
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	c.    Government, through CHED, shall officially recognize the accreditation process, giving it due subsidy.  CHED shall have a more active oversight of the accrediting system and should be the official certifying agency of the programs accredited by the different accrediting agencies.



    
    The reform proposals are embodied in a one-volume report to be presented to the House of Representatives, Senate and the President for corresponding legislative and/or executive action. Entitled:  Philippine Agenda for Educational Reform:  The PCER Report, the report was finally unveiled to the public on April 10, 2000  in a turn-over ceremony held in Malacañang, with no less than his Excellency President Joseph Ejercito Estrada as Guest of Honor, along with key personalities in the education system, heads of government agencies, non-government organizations, education associations and legislators. It is expected that the reforms will be implemented within the next two years.

   As mentioned earlier, PCER was created by virtue of Executive Order 46, in line with the administration's 10-point agenda to come up with a comprehensive  and budget-feasible program to strengthen the education system in the country. The Commission was composed of the top echelons from DECS, CHED, TESDA, DOST, NEDA and other government agencies, public/private educational associations and educational institutions and was chaired by Victor Ordoñez, concurrently UNESCO Regional Director for Asia, with Emma Castillo as executive director.  The Commission was given a year to finish its task.

    The Commission welcomes feedback from all concerned.  Visit the PCER website/s: http://members.tripod.com/pcer_ph/index.htm or http://pcer_ph.tripod.com or e-mail: pcer46@hotmail.com.


